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Introduction

@ The format and content (length) of the research report
will vary according to the publication source (e.g., a
thesis and a government report will tend to be more
detailed/longer, while journal articles tend to be more
concise).

@ University Thesis or Project Resources at

@ CoE Thesis/Project Guides

@ OWL APA Formatting

Steps in Completing a Thesis
or Project

Classification

Advancement to Candidacy

Select a Committee Chair

Determine whether to do a Thesis or a Project
Select a second reader (not required for a Project)
The Reservation/Registration process

Develop a proposal

As indicated by your Committee Chair, obtain
permission from the Human Subjects Committee to
conduct your research

9. Begin and complete your research
10. The written product
11. The approval process 3
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Select a Committee Chair

# Start this process early in case your first choice is unable to work
with you at this time.

@ Your committee chair will help guide the development of your
research question or project idea, assist you as you write your
project or thesis proposal, supervise the implementation or your
work, and approve the final draft of the written thesis or project.

@ Itis your responsibility to stay in contact with your committee chair,
keep up with deadlines, and follow through with your commitments.

# Your chair will provide you with feedback on your writing and the
organization of your product, but it is not the role of the
committee chair to copy-edit your product for you. If a draft is
filled with spelling, grammar, and/or style errors you can expect that
your committee chair will return it without substantive comments.

#® Regardless of how confident you are in your written product, you
will want to give yourself ample time to turn in drafts of each section
of your product, get feedback, and revise.

A Project or a Thesis?

# In consultation with your committee chair, determine whether the
topic you are interested in would best fit a thesis or a project.

= Thesis. A Thesis is the written product of a systematic study of
a significant problem. It clearly identifies the problem; states the
major assumptions; explains the significance of the
undertaking; sets forth the sources for, and methods of
gathering information; analyzes the data; and offers a
conclusion or recommendation. The product must evidence
originality, critical and independent thinking, appropriate
organization and format, clarity of purpose, and accurate and
thorough documentation (CSUS Catalog).
Project. A Project is a significant undertaking appropriate to the
fine and applied arts or to professional fields. It must evidence
originality and independent thinking, appropriate form and
organization, and a rationale. It must be described and
summarized in a written abstract that includes the project’s
significance, objectives, methodology, and a conclusion or
recommendation (most recent CSUS Catalog). 5

Select a Second Reader

# If you have decided to do a thesis, with the
help of your committee chair, select a second
faculty member to be the second reader.

= If you have decided to do a project you will not
need a second reader.

@ The role of the reader is to provide a second
opinion on the written product of your thesis.

# This faculty member will read and provide
input after your committee chair has given
you input.
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Reservation/Registration Process

# You must complete a Reservation Form for each semester of
registration by the stated deadlines indicated.

@ ltis very important to discuss with your committee chair
expectations on the length of time it will take complete your
thesis/project.

= If you know that you can finish your thesis/project in one
semester you would register for the total number of
thesis/project units required. Most students will need a minimum
of two semesters to complete their thesis/project.

4 Continuous Enrollment

= Although the CSUS Office of Graduate Studies has paperwork
to pay “continuous enroliment” fees
[ http://www.csus.edu/gradstudies/CurrentStudents/index.html ],
this is not automatic in the EDS department. You will need to
get approval from your committee chair. Most of our faculty who
chair projects/theses will require that you reregister, paying the
University's registration fees each semester until completiog.

Develop a Proposal

@ Before beginning the Thesis or Project you
are expected to complete a proposal that
clearly specifies what your culminating activity
will involve.

@ Sometimes your committee chair will want to
see this document before he or she agrees to
supervise your work. They may also require
you to read and sign a Thesis/Project
Agreement.

Human Subjects

# If your work will involve the participation of human
subjects, you must obtain approval from the Human
Subjects Committee before you begin your study
(before you collect any data and/or being to work with
human subjects as a part of a thesis or project).

@ You must get approval prior to beginning your work.
As stated above, the human subjects committee will
require both the introduction and the methods
sections as part of the approval process.
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Start Your Research!

'@ Itis important to plan enough time to complete your
proposal, and get approval from human subjects if
necessary, before beginning your work in the field.

@ Once your research study or project has been organized,
the literature review complete, and your methods
prepared, you will have a much easier time completing
the actual work you have designed to do.

# While collecting your data or working on your project,
keep in touch with your committee chair on a regular
basis to evaluate progress, discuss your concerns, and
make any changes as necessary. Don'’t expect the
sponsor to contact you. You will need to take the
initiative. Do not wait until it is too late --- this may cause
a delay in the completion of your thesis or project, or the
need to start over. 10

The Written Product

& Your project or thesis must follow the formatting of the

(most recent edition) and the CSUS
thesis/project format requirements.

@ APA Style Home Page:

# There are only two things that differ between the CSUS
thesis/project format requirements and the APA
Guidelines. In these cases you should comply with the
CSUS requirements.

1. APA: use running headers, CSUS: do not use running headers

2. APA: appendices are labeled on first page of actual item,
CSUS: use appendix title page

3. APA: references follow end of the last chapter, CSUS:
references follow the Appendices

The Written Product: Thesis

Blank Page

Title Page

Copyright (optional)

Approval Pages (original plus one copy)

Format Approval Page (original plus one copy)

Abstract (original plus one copy)

Preface, Dedication and or Acknowledgement Page (optional)
Table of Contents with page references

List of Tables

List of Figures

Chapter 1-The Problem/The Issue

Chapter 2-Review of the Literature

Chapter 3-Methods/Methodology

Chapter 4-Findings/Outcomes/Results (different for a Project)
Chapter 5-Conclusion, Summary & Recommendations
Appendices

References

Blank Page (required)

IR R R R R R EEREEE R EEEEE
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Paper

@ The thesis or project submitted for deposit in
the University Library must be printed on
white 20 Ib. (50% or 100% cotton); 24 Ib.
(100% cotton); or laser paper with matte
finish.

@ The paper size is normally 8.5 x 11. Erasable
paper is not permitted. One blank sheet for
both the front and back of the thesis or project

must be included.

@ The thesis or project may be produced on
laser paper and photocopied onto the
appropriate paper. However, the copy must
be clear, sharp, and black on white (no gray).
Photocopied signatures are acceptable. 13

Erasures and Corrections

@ Theses/projects will not be accepted in which
erasures have been made or opaque
correction fluid used.

# Make whatever corrections are necessary;
then reproduce the page(s) on the required
paper.

@ Once the project/thesis has been microfilmed,
bound and shelved in the library, no further

corrections may be made.

14

Thesis/Project Margins

S

' L 1” from to \

Double space

[15" from Lit

1” from bottom
T 1” from Rt
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Margins

@ All text must be printed on single -sided paper.

@ Text must be double spaced, except for quoted
passages (of 40 words or more), which may be
indented and single spaced for emphasis.

@ Bottom and right margins: One inch from edge of
paper.

@ Top and Left margin: One and one-half inch from
edge of paper.

= This measurement is especially critical because of the
binding. (Arabic page numbers are one inch from the top).

@ Text should begin one and one-half inch from the top
of the paper.

16

Page numbers

@ The preliminary pages preceding Chapter 1 carry
consecutive lower case Roman numerals, centered
at the lower margin of the page, starting with the
approval page which is numbered "i".

= The Title Page is unnumbered, but carries the implied
number "i".

# The first page of the text carries the Arabic number
"1" and pages thereafter carry consecutive Arabic
numbers, including the materials in the Appendices
and the Bibliography.

@ The Arabic numbers are positioned in the upper right-
hand corner; down one inch from the top and one
inch in from the right edge of the paper. Double
space to the first line of text.

17

T h eslIs SCHOOL PSYCHOLOGIST PERCEPTIONS OF COLLABORATION AMONG
T : I P EDUCATIONAL PROFESSIONALS

Kimberly Ann Schramm
B.5., California State University, Hayward, 1995
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! \P/ \ Individual Differences 1
T Itl e Pag e Running head: INDIVIDUAL DIFFERENCES IN BIMODAL PROCESSES

Individual Differences in
Bimodal Processing and Text Recall

JamesR. Smith
University of West Florida
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Approval Page

SCHOOL PSYCHOLOGIST PERCEPTIONS OF COLLABORATION AMONG
EDUCATIONAL PROFESSIONALS

AThesis
By

Kimberly Ann Schramm

Approved By:
 Comittee Chair
Stephen E. Brock, Ph.D.

. Second Reader
Kristine Strong, Ph.D.

Date:

Components of the Research Report

@ Abstract

@ Introduction

@ (Review of the Literature)

@ Method

@ Results (Analysis of Data)

@ Discussion (Findings and Implications)
@ Appendices

@ References (Bibliography)

21
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Abstract

# Not a part of a proposal
@ The very last section written
@ A brief summary

= Accurate, self contained, concise, and specific
+ Approximately 100 words

+ Ways to conserve include using digits for all numbers, using
abbreviations (explain if necessary)

@ Used by other researchers to determine
relevance.

22

Abstract, Components of

#Problem under investigation (one
sentence)

@ Participants and their relevant
characteristics

#Method design and measures
#Finding(s) and level(s) of significance
@ Conclusions

23

Abstract, An Example

Digit Naming Speed Performance Among Children With
Attention-Deficit/Hyperactivity Disorder

Stephen E. Brock and Catherine Christo
Californta State University, Sacramento

Thia atu pared the Dégit Nuwing Sperd Teat {IINS) performance of 20 childsen with Alten-
tioa. ag eractivity Disordr (ADHD) 1o 20 arefully mached pesrs withoat ADIID. Match
ing varkables inchided age, grade. pender, and ward reading ability, Sample conssniction inchaded
,muu s harslomed or the Hemficaion and removal fom she sample those chidren with
rending disabilitics {RD) and those eildren with ADHD who bad predorsinssily Byperactive
symptoms. Despite unl."\-o nd i
rewrarch, and coatrary 1o the reseas
sdawer at narming imbers this wre childrn wbout ADHD: hu.m..um ox e findin "
theoretical and practical implications, and limisations and future swudy are discussed.

Koy Woshs: ADHD, digit rassn "

24
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Chapter 1: Introduction

@ Not labeled in a journal article, but labeled in a
thesis/project.
@ Addresses the following:
= Placement of the research within a specific field/literature.
+ e.g., the academic achievement of children with ADHD
+ What were your search terms? These words should be used here.
= Why has the study been conducted?
= What the research will add to the literature (what gaps will it fill in).
= What the research expected to find (hypotheses).
+ Helps to identify possible bias
+ Very general if the hypothesis is non-directional.

25

Introduction

Chapter 2: Review of the Literature

@ Presence will vary depending upon publication

= Not typically found in a journal article (background
knowledge is assumed)

= Required for a thesis (background knowledge is not
assumed)

# Goes into detail regarding the studies
placement within a specific literature.

@ Provides essential background knowledge.
# Should describe search terms/method.

@ Starts broad and becomes more narrowly
focused on the study’s topic.

27
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Chapter 3: Method

#® What was done in sufficient detail for others to

replicate.

@ Detailed description of how the study was
conducted.

@ Subsections

= Participants
+ Who
+ How many
+ Selection criteria/method.

28

Chapter 3: Method (continued)

# Subsections (continued)

= Materials or Measures
* The “things” used in the study.
+ Described in sufficient detail to allow for replication.

+ Specialized material will call of substantial
discussion.
= Standardized material will not require such detail.
+ Report reliability and validity data as indicated.

29

Chapter 3: Method (continued)

@ Subsections (continued)

= Design & Procedure
+ Sequential description of each step in the research process.
+ Exactly how did the study proceed.
+ What was the experimental design.
+ How was the IV manipulated

+ Instructions given (exact quotes needed if they were a part of
the experimental manipulation)

+ Some detail can be omitted+ by giving the reader an address tq
obtain information.

30
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Method

Citation: letters seai 10 families listed in the birth an
Brock, S. E., Rothbart, M. K., & Sgiringfield area newspapers. Infants’ affective and motor rey

3 . 3 " " 2 ponses Lo a series

of controlled tactile, visual and/or auditory stimuli were abserved and widen-

Derryberry, D. (1986). Heart-rate
deceleration and smiling in 3- 14 recorded in a laboratory setting.

METHOD
Subjects

The prosent rescarch Is one segment of & longitudinal stud
= ¥ of 62 infants con-
ducted at the University of Oregon. Subjects for the sample were recruled via'

mouncements section of Eugene/

month-old infants. Infant ’E“ 'I“"‘""m procedures at 3 months invalved 18 episodes over a period
Behavior and Development, 9, 9¢ 25 . The last of the procedures was 30 s of social stimulation, This pro-
403-414. codure was selected ns being an especlally effective elicitor of smiling. Of the

62 infants, 47 experienced the social stimulation procedure a second ti

week after the first occasion. Analysis of smiles oznming on these lig?‘:;nl-
slons allowed foe within- as well a5 ncross-subject analysis. Only thoss in-
I'mm_vaho smiled and satisfied smile and heart-race criterin described below
were included in the present sample, and only one smile for a given child, ona
given q:r. was used for the analysis. A total of 41 infants met smile and Ilu:nrl-
rate criterin on at least one trial. For 15 of the 41 infants, the procedure clicited

smiles mesting these criterin on both days.

Apparatis

Gray enclosure: Throughou the procedures used, infants were seated In an

infant sea placed within a three-sided gray enclo:

With the mother at the

31

| Method

child's side, the infant sat behind a table and directly in front of a 30-cm x 30-cm
curtain-covered window. On the other side of this window, approximately 3
feet (.91m) away from the infant's face, sat the experimenter.

Video equij Facial expressions and h patterns were filmed by
two Panasonic portable video cameras, They were recorded on black and white
Memorex video tape via a Panasonic portable video recorder.

Heari-rate equipment; Heart rate was recorded on a Beckman-type RS
Dynograph with cardiotachometer coupler for beat-to-beat readouts. Heart
rate was displayed on the upper right-hand corner of the video tapes. This
allowed for precise sync ization of facial and ing heart-
rate decelerations,

. 1

Procedure
Two experi fucted cach session. 1 was
stationed behind a one-way mirror operating the vid ing and h 1

i and also | d il 2 as to when to present the stimu-
lus for each episode! All sessions began with a video-taped diaper change in
Jtwhich the mother was asked to interact with the child as she usually did. Heart-
rate eloctrodes were then attached, and infants were placed in an infant seat
within the three-sided gray enclosure, The mother watched her infant on a
video menitor to her right; this allowed her to provide security for the infant
by her presence without becoming actively involved in the presemiation of
stimuli, .

32

| Method

Social Stimulation

The social-stimulation procedure begins when the experimenter removes the
curtain from the window, which has, until now, kept her out of the infant's
direct view. She then presents her face and repeats in an animated fashion the

following: it
Hi (infant's name), Thanks very muoch for coming in today. You were a very
nice baby, yes, you were, Thanks very much. We are all done showing toys.
‘We hope you had a nice time—we will see you again before too long. I'll look
forward to secing you again. You're a nice baby, aren't you? Yes, you are!
You can take Mom home, now. Thanks very much for coming in. Bye-bye.
Bye-bye (waves).

The combination of context and procedure creates a novel stimulus for the
infant and, for most children, it elicited at least one smile, If it did so0, and fur-
ther elicited a heart-rate pattern meeting the following criteria, it was included

in the sample and coded.

Smile Criveria. Whether or not & given facial behavior was a smile has been
determined by criteria similar to those of Oster (1978). These criteria are as

33
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Method

¥ 1. There must be movement of the zygomaticus major, which draws the
mouths’ cormers up into a smile. This is the basic defining characteristic of
smiling. Any asymmetric smiles occurring were not coded. Unless an in-
fant smiled in the course of an episode, heart-rate criteria described below
were not applied, and the subject was deleted from the analysis.
The facial behavior must appear for at least 1 5. (This rule allowed us to
clearly discriminate smiles from more ambiguous facial grimaces common
at this age.)
The infant must not be smiling before beginning of the social stimulation
d Such smiles licited by wother than social stimu-
lation and inclusion of them would reduce uniformity of treatment.
The smile must be clearly visible. If, for example, the infant has his or her
hands in front of the mouth while smiling, there is a greater chance of
coding it incorrectly,

vl

*

Heart-Rate Criteria. There were two heart-rate requirements:

1. Heart rate must be 170 beats per minute (BPM) or below upon entry into

the procedure. A heart rate above 170 BPM was considered to reflect a
il ding infant-di state,

2. A heart-rate deceleration must occur within the social-stimulation pericd
prior to the smile. Without a deceleration, the heart-rate pattern was not
considered to reflect an orienting reaction. There was a total of six smiles
(or 8% of all smiles observed) which failed 1o meet this criterion,' That is,
92% of smiles were preceded by a heart-rate deceleration.

34

| Method

Coding Procedures. Given that a smile met the above criteria, it was coded

for smile size and smile duration. Smiles were coded for intensity before mag-
nitude of heart-rate deceleration was assessed. Thus, although the second mea-
sure (heart rate) was not totally blind with respect to the first, its measurement
is unlikely to have been affected by observer bias. Heart rate was coded via

di h . This the length of time between two
successive ventricular firings and converts this to the rate.

In coding the patterns yielded by the heart rate, the last deceleration (heart-
rate decrease) immediately preceding the smile was coded for magnitude of
deceleration, duration of deceleration, and slope of deceleration. Magnitude
represents the beat per minute (BPM) drop for a given heart-rate deceleration.
For example, if an infant's heart rate was 150 BPM at the beginning of a de-
celeration and 140 at the end, the magnitude of the deceleration was —10
BPM. Duration of deceleration represents the amount of time during which

35

| Method

the deceleration took place. It wis coded to .01 s, by a digital clock which
displayed in the upper. left-hand corner of the videotapes. e e

. S‘lope?r‘r was d ined by dividing of decelerati
¥y o Smile duration was coded by the same digital
clock used to code duration of heart-rate decel If a smile radoJ?ad

then rtturued within .5 s, it was coded as one continuous smile. Smile size was
determined by a code included in Appendix A based on observation and previ-
ous research (Brannigan & Humphries, 1972; Emde, Campos, Reich, & Gaens-
bauer, 1978; Washburn, 1929). The code makes use of three smile sizes: small,
medium, and large. The peak magnitude of a given smile as represented by this
code w s recorded for each smile.

Religbility
Because of the objective nature of the heart-rate measures and smile duration,
a test of rgﬁabﬂjt}r was not felt to be necessary. The smile-size code, however,
was a subjective one. Therefore, i reliability data were collected for
mdepgm:[cnl ratings for 21 smiles, with 85% complete agreement.

*

36
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MethOd METHOD

Participants

& Twitial ADHID growp selection procedures. NTHIY group partici grawn fron an urban
university child psyehiatry elinke and a suburban regionally Vocated school distries, From pevieiw of
avaikable psvehiatric, peyehological, and educational records, 43 children wers iderified as possibly
being appropriste for inchusian in the ADHIY sample.

Participant sebection wis hased firs upon documentation of an ADHD diagnosis, Ahough these
diagroses were made independent of the current rescarch, attempts were made o confirm he clinical
severity of this smample’s ALHD sy by collecting p rating seale data
{when available),

Additiorsal participant sebection criteria included an intenmediste grade sdacational placement
sl evidnce of o beast anerage woed identificataon reading ability. All chaldren who had ben placed
i & special education program dse 1o reading difficulties were excluded, Finally, 10 address research
suggeding atlentional and hyperactive/impulsive symploms load on sepasate
1985), and the concern that thess: Fctors ) -y
1593}, atvempts were mads to exchude from the study's sample children whe had primasily hyperac-
liverimpulsive syimptomes. Specifically, whven Diagmostic and Sunisticn] Manual of Mentol Disrder
(s M American Psychistric Association. 1994) criteria were used bo make the ADHD diagnoss
(a5 was the case for all participants obtamed from the child psyehistric climic), children who were
Pred Iy H: Tmpalsive Type haded. In thase instances whene DMV Ameri.
can Psyelviutric Association, 199.4) criteria bad not been used paychiatric, psychological, and educa
tional mecord review confimmed the presence of symploms of inallention

The parents of 27 of the 43 selected children responded |1;»<|||\c|\ 1o the letter mailed to them
soliciting ipation. T an attempt 1o el the p ting influence of the medica
tioms preseribed o control ADHD symploms. i was requested that all ADHD group participants
discontinue any medication they were taking 1o help manage their ADID symptoms during the 24

Method

a Secondary ADND group selection procedures. To ensare adequate word reading abilities and to
help match ADHD and iS00 groap parti . M first recasure admini 1 was the Wood-
cock-Jokmon Tty of Achkfevesend (W), Woodoook & Mather, 19659 Letter-Word Idontification sublest.
Ulsing: age noemes, scones on this sublest had 1o be in the Avernge range of higher (andard scones of 90
and above). Using these criteria three children with ADHD were excluded. An additional three chil
dren wheose subtest scores could net be matched with 3 comparisen participant were also excluded.

To verify the absence of RD 2 it was defined in prior rescarchi. the Peabody Picnure Vocabulary

38

Method

Compartsan grovp sefection procedures, Twelve intermediae grade teachers were asked to iden-
tify peneral education students whom they considersd 10 be average and above oral readers, with
“rommal™ attention ahilities. From teacher nomanssions, 156 children were identified s potential par
ticipants. The parents of 32 of the 136 selected children (33%%) agreed 10 have their chikiren participate
in the sy,

ADHD-Compartsan group matching, Al 52 Comparison children were admi
Worl libenlification sublest, They were Sen matclsed will an ATTHED proap peer. Participent malches
Koot pornahes el e cuplnsatiory . There was orse fedance where o participet wilh ATV lsxl
a higher grade placement than his Comparison group peer. On the Letier-Word Identification subtest,
Comparison group panicipants and an ADID group peer were considered 1o match if their scores
were nev more lan 4 seven standand seore points (ke than one-halfssnscknd deviation) apart. Matches
Foor e weere e when a paie of prarticipnts hasd Bt dates within sis montle Usimg: lhese crile
20 of the 32 children (39%) were marched with an ADD group peer and were administered the
remaining tests of the research protocol.

Variables correlated with digit naming speed were evaluated for the Comparison group as they
= ATHD group. This eviluation included adminsdration of the PEFFT (Form M; Dunn
e D, TRET), sl tlve B Wondeock & Malher, 19565) “’unl Altack sublest

Participans sefecrion summary. Review of psychi hol I, and educational records,
and teacher nomination identified 199 chl]dn.nac. polumni p:mclrums OF this mumber, 79 (40%)

39

stered the Letter

T e

Teaid aseeny Fowr 1
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Method

Measure

To assess digit naming speed the Digit Naming Speed Test (DNS) was administered. Developed
by Spring and Capps (1974), this test required children to read the names of 50 randomly ordered
digits (excluding the two-syllable digits 0 and 7) as quickly and accurately as possible. Using different
50 digit sequences, participants read these numbers twice. Digits were typed in a single row in the
center of cards measuring 4 X 8.5 inches. The single row of digits was divided into 10 five-digit groups
separated by a single space. Separate cards were used for each trial. Specific directions given to each
participant are available from the first author.

40

Chapter 4: Results
(Data Analysis in the Proposal)

@ What statistical procedures were used

@ A direct factual description of what was found
with regard to the hypothesis

@ Technical (assumes statistical sophistication)

@ Must include enough detail to allow the
reader to render a judgment regarding the
findings (including their significance).

41

Addressing the Null Hypothesis

@ Before reporting specific results, researchers should
routinely state the particular alpha level selected.
= “An alpha level of .05 was used for all statistical tests.”
@ Researchers also need to include a statement
regarding the probability that results are significant.
= “With an alpha level of .05, the effect of age was statistically
significant F(1,123) = 7.27, p = .008.
= “The effect of age was not significant F(1,123) = 3.27, p = .08.
@ Do not normally make a specific statement regarding
the null hypothesis being accepted or rejected. Itis
assumed to be rejected if you identify the obtained
statistic as exceeding the selected alpha level.

42
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Using Tables to Report Results

Table 2.
Screening and Digit Naming Speed Test Results

ADHD Group* Comparison Group*
Measure M SD M SD
PPVT 107.55 13.50 107.15 1188
Discrepancy 035 1115 130 12.74
Word Attack 104.60 1213 108.20 12.04
DNS 27.58" 939" 22.54" 287"

Note. "n=20. PPVT = mean PPVT standard score. Discrepancy = mean difference score obtained
when PPVT standard scores were subtracted from WJ Letter-Word Identification age norm standard
scores. Word Attack = mean WJ Word Attack subtest age norm standard score. DNS = mean DNS
time.

43

Chapter 5: Discussion

@ Non-technical description of findings.

@ Answers the research questions and addresses the
hypothesis (was the null hypothesis supported or
rejected).

@ What are the conclusions, interpretations, and the
theoretical implications?
= Why were the results obtained?
= What has the research contributed?

@ Speculation is OK (as long as it is identified as such).

@ Limitations of the study.

@ Future research.

44
References
@ |mpossible to memorize
@ Always refer to the manual
@ CSUS resource
= https://csus.libguides.com/APA_Style Guide
45
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Differences Between a Proposal and the
Final Report

@ Proposals are written in the future tense.
@ Proposal do not have an abstract

@ A proposal’s introduction is often shorter than
that found in the final report

@ Method proposals are very similar to that
found in the final report. Only the tense is
different

# A proposals Data Analysis section takes the
place of Results

@ Proposals do not have a discussion
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The Publication Process

@ General preparation: Follow APA style

# Specific preparation: Review the journal’s

guidelines for authors

@ |nitial submission: Include a cover letter

@The author’s responses and revisions:
Response to reviewer comments.

#Final publication: A long process.

49

The Publication Process

@ An example of what editors, authors, and

reviewers use for one journal
= Editorial Manager
= http://casp.edmgr.com/
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relationship. Given this
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long, the abstract is 122 words long, and there are four
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Thank you!

@ Any final portfolio submissions due May
14, 2019, at 4:00pm
= Submissions may be brought to my office
(Brighton Hall 225) or emailed to me by
4pm

#Have a great summer!
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